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Our vision for the Department of Early Learning is to lead the 
charge on improving outcomes for all children, eliminating race 

and class as predictors of progress and success for young learners.



DEL’s Primary Objectives

Ensure the safety and health of children in childcare.

In 2015 only about 44% of all entering kindergartners 

(and only about 34% from low-income households) 

met national kindergarten readiness standards.

By 2020, 90% of five-year-olds will be ready for 

kindergarten, with race/ethnicity and family income 

no longer predictors of readiness.



Neural Development in Babies
Disparities in Vocabulary Begin to Appear at 18 Months

Source: Hart, B., & Risley, T. (1995). Meaningful 
differences in the everyday experiences of young 
American children. Baltimore, MD: Brookes.



Adverse Childhood Experiences

Source: Robert Wood Johnson Foundation



ACEs Cause Toxic Stress

Source: Center for Youth Wellness



DEL’s Role in Helping Kids Build Resiliency

Provide stability

Greater exposure to a high-quality learning 
environment

Social-emotional buffering

Parent support

Early detection



WaKIDS Data Analysis
How well are we doing?



WaKIDS: Kindergartners Entering Ready 
2015-2016

Data from OSPI WaKIDS Report 

Card, 2015-2016, N=58,279



WaKIDS: Low-Income Kindergartners Entering Ready 
2015-2016

Data from OSPI WaKIDS Report 

Card, 2015-2016, N=31,940



Kindergarten Readiness Demographic Analyses
Hispanic students have the lowest levels of kindergarten 
readiness



Kindergarten Readiness Profiles
Four profiles emerged based on similar patterns of scores across 
domains

Å Profile A ïaverage scores are 

consistently high across 

domains

Å Profile B ïaverage scores 

above cut scores across 

domains although about 50% 

are below in math

Å Profile C ïaverage scores are 

at or somewhat below cut 

scores in all domains

Å Profile D ïaverage scores are 

consistently and materially 

lower across domains

Å Some students in Profile B and 

C may be kindergarten ready, 

but they are more similar to the 

other students in their 

respective profile groups than 

students in Profile A
Note: 3SI prepared this strategy analysis for discussion purposes only, it is not intended to be exhaustive  

Source: WaKIDS and CEDARS data, 3SI analysis



Kindergarten Readiness Profiles
Profiles can be described by the potential intervention strategy



DEL Tools For Increasing 
School Readiness

ECEAP and Early Achievers



Good News

Recent ECEAP report shows promising results for children

This program is one important tool to get us closer to 
accomplishing our big goal



TS-GOLD and WaKIDS

TS-GOLD is a nationally-recognized observational 
assessment of learning growth and kindergarten 
readiness in six domains.

On TS-GOLD assessments conducted the spring before 
they enter kindergarten, over 59% of ECEAP 4-year olds 
score ready for kindergarten on 6/6 domains.

We see a large drop-off of readiness between the spring 
TS-GOLD in ECEAP and the fall WaKIDSassessment in 
kindergarten.



Kindergarten Readiness 

Data on ECEAP enrolled children from 

linked data file and limited to children 

with both assessments.

ECEAP Enrolled Children Children in Low 

Income HH

Spring 

TS-GOLD

Fall

WaKIDS

Fall

WaKIDS

Numberof children 4,441 4,441 24,199

Social Emotional 92.0% 71.8% 70.0%

Physical 93.1% 77.5% 75.2%

Language 88.3% 75.8% 63.8%

Cognitive 91.9% 71.5% 68.4%

Literacy 87.1% 77.7% 72.4%

Math 64.0% 53.6% 43.4%

Ready 6/6 59.4% 36.9% 30.6%

Ready 5/6 80.5% 58.0% 50.7%



Kindergarten Readiness

Among ECEAP children who are not ready for 
kindergarten at school entry (6/6 on WaKIDS):

41% are English-language learners

33% are in households <50% FPL

14% are in Special Education

24% are in one of 29 districts with disproportionately 
high drop-off rates in language and math



Predictors of Drop-off

Data on ECEAP enrolled children from linked 

data file and limited to children with both 

assessments.

Social-

Emotional

Physical Language Cognitive Literacy Math

# Districts w/Lower

Drop-off
36 6 44 17

# Districts w/Higher

Drop-off
3 23 1 11

FPL<50% ҧну҈

Full-Day ECEAP Ҩ61%

Extended ECEAP ҧту҈

Special Education ҧтл҈ ҧро҈ ҧ207% ҧ89% ҧ33%

Drop-off: children who are kindergarten ready in spring of their 
ECEAP year but not ready in fall of their kindergarten year.



Predictors of Drop off

Social-

Emotional

Physical Language Cognitive Literacy Math

Male ҧоф҈ ҧпф҈ Ҩнп҈

English Language 

Learner in K
ҧ58% ҧ35% ҧуф҈

American Indian/ 

Alaska Native

Asian

Black ҧ50%

Hispanic Ҩ33% ҧнт҈ ҧ61% ҧ28%

MultiRacial

Pacific Islander

Data on ECEAP enrolled children from linked 

data file and limited to children with both 

assessments.



Drop-off

Drop-off in kindergarten readiness likely due to multiple 
factors:

Learning Fadeout

Assessment factors between ECEAP and kindergarten 
teachers, especially in:

Special education students

English language learners

District-specific factors



Learning Fadeout

National research suggests that Learning Fadeout in 
young children is more likely among low-income children 
and those whose parents have low education levels.

Most ECEAP children are currently ending their school 
year in the spring before kindergarten.

Communities can help prevent Learning Fadeout by 
providing educationally enriching opportunities for 
children over non-school months.



Assessment Differences

Special Education students: 

May be a function of how well the teacher knows the 
student. 

These children may have a harder time demonstrating 
what they know and can do.  

English language learners: 

For WaKIDS, at least 90% of kindergarten ELLs are 
assessed in English.



ECEAP Caveats

Half-day model significantly underserves single-parent 
families, which will skew the data.

{ǇǊƛƴƎ ƳŜŀǎǳǊŜƳŜƴǘ ōȅ ǘƘŜ ŎƘƛƭŘΩǎ ǘŜŀŎƘŜǊ ƛǎƴΩǘ 
comparable to WaKIDsdata from the Fall. 

We will have WaKIDsanalysis soon to either confirm or 
raise concerns.

Some of the sample sizes are too small to be meaningful.

WaKIDsand TS-GOLD are related, but not identical tests.

These are still really good results, and we still have work to 
do in math.



DEL’s Push to 90% Ready

Eliminating drop-off is an important key to achieving this 
goal.

Some strategies could include:

Expand ECEAP to full day and into the summer before 
kindergarten entry.

Enrich community supports for families with young 
children in targeted communities.

Align procedures for assessing Special Needs and ELL 
students across ECEAP and kindergarten.



Expanding ECEAP to More Children

Scale up:

Scaling up the system to add 7,377 new slots by 
2020

Target high need communities

Estimated 370 new classrooms

Estimated 60-90 new centers

Facilities challenge:

Competing with K-12 expansion

Class size reduction and all-day-K push out early 
learning

Workforce development



DEL’s Commitment to High-Quality Preschool

Early Achievers ς²ŀǎƘƛƴƎǘƻƴΩǎ ǉǳŀƭƛǘȅ ǊŀǘƛƴƎ ŀƴŘ 
improvement system

Early Start Act places new requirements on EA 
participation ςlevel 3 rating now mandatory for subsidy 
providers

ESA also funded professional development and coaching 
to help providers succeed

Key Goals:

Improve average quality to a level that will support all 
children to be ready for kindergarten

High quality must be available in all geographic regions

Diversity of workforce should reflect participating 
children and families



Early Achievers Today

As of Dec. 31, 2015: 78,399 children served by providers 
participating in Early Achievers

50,380 in child care centers 

9,730 in family home child care homes

18,289 in Head Start/ECEAP sites



Partners and Stakeholders – A Key to DEL’s Success

Closing the achievement gap through collaboration with 
groups like:

Educational Opportunity Gap Oversight and 
Accountability Committee

Washington State Early Learning Partnership

Indian Policy Early Learning Committee 

Early Learning Advisory Council

Child Care Aware

Thrive Washington 

Voices of Tomorrow

OneAmerica



Questions?


